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OUTLINE

1. History of National Black Caucus of State Legislators (NBCSL), working with (National Hispanic Caucus of State Legislators (NHCSL) and the Ohio Close the Gap Campaign

a. Joint Conference: Ohio Close the Gap Campaign/Hispanic-Latino African-American Coalition: Bridging the Gaps: Confronting the Challenges of the Emerging Majority Conference
2. Gaps persist in Ohio 

a. An Ohio Legislative Office of Education Oversight study released this week shows all students scores increasing by 10-20 points over a six year period but no significant reduction in either racial or poverty based achievement gaps.

3. Other states need to do what we are doing in Ohio:

a. Commission an LOEO-type study for your state
b. Professional Development/HB 3 “cultural competency” requirements

c. SB 1 intervention language

d. HB 3 language to assess whether “high performing” districts have unacceptably large achievement gaps

e. Blue Ribbon Task Force ESL/Limited English Proficient proposal 
f. Prentiss Graduation Amendment

g. Ohio Close the Gap Campaign

4. Importance of working with your legislators

5. What else can we do?  Modify Adequate Yearly Progress so that it measures how much progress individual students are making rather than what percentage are passing the test

a. Ohio has recently passed provisions to add a value added component into the state assessment system.

6. The trap is putting too much emphasis on getting good data and analyzing it while not putting enough emphasis on helping students and teachers.

7. What do we need most? Adequate funding to help poor students in urban and rural high poverty districts because that is where we have to place the most resources to close achievement gaps.
SUPPORTING MATERIAL
1. FROM THE NHCSL/NBCSL ACTION GUIDE
NHCSL/NBCSL Education Policy Recommendations

Having completed education policy studies, The National Hispanic Caucus of State Legislators (NHCSL) and the National Black Caucus of State Legislators (NBCSL) share a common interest in building a broad-based coalition in support of public schools and increased investment in public education.  The similar findings contained in the studies on closing achievement gaps demonstrate that the educational challenges, opportunities and outcomes for Hispanic and African American children are closely linked.  

Their recommendations focus on two general topics – recruiting & retaining quality teachers and improving the classroom experience. Among these two general topics there are 14 specific areas for improvement identified for which both papers offer similar policy recommendations.  

Attached is a side by side comparison containing direct language from the papers to demonstrate where NHCSL and NBCSL are in consensus.  

Bringing quality teachers to underserved schools by: 

· increasing salary; 

· providing incentives;

· creating induction and retention programs;

· increasing opportunities for non-traditional routes to teaching;

· encouraging qualified teachers to teach in minority schools; and

·  improving professional development programs.

Improving the classroom experience for students by:

· expanding access to preschool;

· increasing literacy rates;

· reforming standardized testing;

· reducing class size;

· encouraging the adoption of “best practices;”

· eliminating differences in facilities and curriculum;

· offering challenging classes to all students;

· addressing the cultural and language needs of Hispanic and African-American students; and

· creating programs that facilitate parental involvement

2. LOEO REPORT – “Achievement Gaps in Ohio” (November 5, 2004)

http://www.loeo.state.oh.us/reports/PreEleSecPDF/Web_AchievementGap.pdfhttp://www.loeo.state.oh.us/reports/PreEleSecPDF/Web_AchievementGap.pdf
3a. LOEO STUDY LANGUAGE
Sec. 11. The Legislative Office of Education Oversight shall conduct a study that evaluates the correlation between students' race and class and academic achievement. To the extent possible, the Office shall use existing data on district wealth to make a variety of comparisons, including comparing the academic achievement of low-income, African-American and Hispanic students with that of middle-class, white students. In conducting the study, the Office shall use at least five years of data collected and maintained by the Ohio Department of Education. The study shall focus on the academic achievement of students in the fourth, sixth, and ninth grades. The Office shall submit the final results of the study to the General Assembly no later than September 30, 2004.

3b. CULTURAL COMPETENCY LANGUAGE

Senate Bill 2 language: In developing standards in each area, the Educator Standards Board must incorporate indicators of "cultural competency."  For this purpose, the Board must develop a definition of "cultural competency" based upon content and experiences that help educators understand and appreciate the students and communities they serve as well as skills for dealing with cultural diversity that ensure that the cultural needs of students are met.[14]  The Educator Standards Board also must consider the impact of the standards on closing the achievement gap between students of different subgroups such as race and class.  Finally, the standards developed by the Board must ensure that teachers and principals have sufficient knowledge to help identify gifted students and to provide appropriate instruction for them.

A school district's evaluation system should assess the extent to which a teacher or principal is culturally competent (see "Other components of the standards" above).

The act directs the Department of Education, where possible, to incorporate cultural competency into its professional development programs and to promote the development of cultural competency by educators (Section 41.03 of Am. Sub. H.B. 95 of the 125th General Assembly, as amended by Section 14).  Under the act, districts that are required to develop a continuous improvement plan for either the district or a building within the district must include strategies for improving the cultural competency of educators in the plan 
The Department, in conducting site evaluations of school districts and buildings, must examine the adequacy of such improvement efforts (R.C. 3302.04(D)).

3C. SENATE BILL 1 INTERVENTIONS 
The Ohio Close the Gap Campaign will use Senate Bill 1 & Substitute House Bill 3 interventions as a focus to help ensure that students have access to prevention, intervention & remediation services they need to achieve at grade level. The relevant sections of the bills are as follows:

ORC 3301.0711 (D) [HB3, pages 15-16] --- [T]he board of education…shall provide to the student intervention services commensurate with the student’s test performance, including any intensive intervention required under section 3313.608 of the Revised Code, in any skill in which the student failed to demonstrate at least a score at the proficient level on a proficiency test or a score in the basic range on [an achievement] test.

ORC 3301.0715 (D) [HB 3, page 37] --- Each district board shall provide intervention services to students whose diagnostic assessments show that they are failing to make satisfactory progress toward attaining the academic standards for their grade level.

ORC 3313.608 [SB 1, page 50] --- For each student…who does not attain by the end of the fourth grade at least a score in the range designated under division (A) (2) of this section, the district also shall offer intense remediation services, and another opportunity to take that test, during the summer following fourth grade.

ORC 3313.6012 (B) [HB 3, page 70] --- In accordance with the policy adopted under division (A) of this section, each school district shall provide prevention/intervention services in pertinent subject areas to students who score below the proficient level on a reading, writing, mathematics, social studies, or science proficiency test administered in the fourth, sixth, or ninth grade or below the basic level on any achievement test or who do not demonstrate academic performance at their grade level based on the results of a diagnostic assessment.

3d. RECOMMENDATIONS TO ACCOUNT FOR ACHIEVEMENT GAPS BETWEEN SUBGROUPS OF STUDENTS IN PERFORMANCE RATINGS
From House Bill 3: The act requires the Department of Education to make recommendations to the State Board for assigning performance ratings to districts and buildings that, although they demonstrate AYP, show statistically significant differences in performance between white, middle-class students and other subgroups (see "Making AYP" above). The Department's recommendations must (1) provide for lowering the performance rating of such a district or school, (2) specify the degree of difference in performance that should be deemed unacceptable, and (3) specify the length of time that districts and buildings should be granted to close the performance differences before having their performance ratings lowered. The Department must make its recommendations to the State Board within one year of the act's effective date and must provide copies to the Governor, the President and Minority Leader of the Senate, the Speaker and Minority Leader of the House of Representatives, and the chairpersons and ranking minority members of the education committees.

3e. PRENTISS GRADUATION AMENDMENT

Section 41.03 – Professional Development

Of the foregoing appropriation item 200-410, Professional Development, $4,650,000 in each fiscal year shall be allocated by the Department of Education on a per pupil basis, to school districts in academic emergency. These funds shall be used by the districts to provide an equivalent of five days of ongoing embedded professional development for classroom teachers who provide instruction in the subject areas of reading, writing, mathematics, science, or social studies to students enrolled in the ninth or tenth grade. This professional development shall focus on developing subject competency, developing cultural competency, developing skills for analyzing test data, and developing data-based intervention strategies to prepare students below grade level to pass the Ohio Graduation Test. Districts shall submit a research-based, professional development plan for five days of embedded professional development to the Department of Education prior to receiving funds. The plan shall detail how ninth and tenth grade teachers will learn and implement classroom strategies for students to reach state standards in mathematics, reading, writing, social studies, and science.

Section 43.10 – Intervention

Of the foregoing appropriation item 200-513, Student Intervention Services, $3,700,000 in fiscal year 2004 and $5,900,000 in fiscal year 2005 shall be allocated by the Department of Education, on a per pupil basis, to school districts in academic emergency. Districts shall use these funds for salaries, materials, and training to provide after-school, in-school, Saturday school, summer school, or other related intervention programs to students as specified in division (D)(2) of section 3301.0711 of the Revised Code. In fiscal year 2004 these programs shall be provided to students enrolled in the ninth grade. In fiscal year 2005, these programs shall be provided to students enrolled in the ninth and tenth grades. At the end of each fiscal year, the school districts receiving these funds shall report to the Department of Education the number of students who were offered intervention, the number of students who participated, and the number of students who completed the intervention program, and shall provide an evaluation of the impact of the intervention on students.

3f. ESL/ LEP BLUE RIBBON TASK FORCE PROPOSAL

(http://www.blueribbontaskforce.ohio.gov/committees/pdf/FS_8-2-04_pres1.pdf)

All districts with above statewide average poverty and at least 2% Limited English Proficient students would receive a payment between $650 to $1300 per LEP student depending upon the concentration of poverty that a district has. The higher the concentration of poverty, the higher the payment. This would go to 10 very large urban districts at a cost of approx. $10 million per year.
VALUE-ADDED PROGRESS DIMENSION
HB 3 --Between July 1, 2005, and July 1, 2007, the Department of Education must begin using a "value-added progress dimension" and incorporate it into the system of performance ratings and report cards issued for school districts and buildings. As defined in the act, the value-added progress dimension is "a measure of academic gain for a student or group of students over a specific period of time that is calculated by applying a statistical methodology to individual student achievement data derived from the achievement tests." Commonly referred to as the value-added effect, such a measure demonstrates progress made by districts and buildings, or even particular teachers, in improving the academic performance of their students.

The act sets specific criteria for the value-added progress dimension the Department must use. First, it must be a complete system designed for collecting necessary data, calculating the value-added progress dimension, analyzing data, and generating reports for individual students, grade levels, schools, and districts. Second, the system must have been used previously for at least one year by a nonprofit organization led by the Ohio business community in a pilot project operated in conjunction with Ohio school districts for the purpose of collecting student achievement data and reporting it to the districts electronically. In implementing the value-added progress dimension, the Department is limited to spending a maximum of $2 per student for data analysis and reporting. This amount must allow for the implementation of the value-added progress dimension in the same manner and with the same services as provided for the pilot project school districts. However, the Department or an individual district may contract for additional services beyond those provided in the pilot project districts at any time for a higher fee per student. The State Board must adopt rules for integrating the value-added progress dimension into Ohio's accountability system. These rules must require the Department to protect the confidentiality of students' test scores and individual student performance reports in accordance with state and federal law. Unique student identifiers (for example, assigned random numbers) may be used to maintain privacy. Test scores and student reports may only be shared with a student's classroom teacher, other appropriate educational personnel, and the student's parent. Also, the State Board must establish a scale that describes different levels of academic progress in reading and math relative to a standard year of academic growth in those subjects for grades three through eight. In adopting its rules, the State Board must consult with the Ohio Accountability Task Force created by the act. 
